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As Roselands and Stafford Federation has an Interim Executive Board (IEB) in place, any reference to the governing board, chair of the 
governing board, clerk to the governing board and members of the governing board refers to the Interim Executive Board, chair of the Interim 
Executive Board, clerk to the Interim Executive Board and members of the Interim Executive Board.  
 

1. Introductory Statement and Policy Aims 

● Roselands and Stafford Federation are committed to promoting an inclusive, safe and stimulating environment where we work and 
learn together underpinned by our Federation values of Respect, Resilience and Responsibility. Our pupils develop self-regulation; 
respect for themselves and others; kindness; and good manners. We set the highest expectations for all pupils, promoting learning as 
our core purpose which enables pupils to flourish as learners.  

 
● We are committed to working in partnership with parents and outside agencies in creating a happy, balanced, caring and safe 

environment in which our pupils can thrive and achieve academic and personal success. We aim to work closely with parents and 
carers in order to provide a consistent and shared approach in meeting the Federation’s expectations. 
 

● It is extremely important that parents/carers understand and support the Federation’s Behaviour Policy and help their children 
understand why respecting this policy is important for the well-being of every pupil and the smooth running of both schools.  When a 
child’s behaviour does not reflect our high expectations, a child may receive a sanction. Following such an occasion, there may be 
rare times when parents/carers do not agree with chosen consequences.  In such cases, while the Federation will be willing to discuss 
the matter, we hope that parents/carers will nonetheless support our decisions.  The school will only discuss behaviour and sanctions 
of your own child. 

 
● We aim to develop a culture that promotes excellent behaviour and self-discipline. A Federation that promotes self-esteem, 

responsibility, regard for authority and self-discipline.  Schools that provide a safe environment which is free from disruption, violence, 
verbal abuse, bullying and harassment.  

 
● We are proud to be a Stonewall Champion School, and our values, expectations, ethos and culture reflect the importance of our 

inclusive and welcoming ethos, including of all the protected characteristics covered under the Equality Act 2010, as well as other 
aspects which have the potential to for discrimination (e.g. class, social circumstance, and appearance). 

 
● Our vision is to promote a lifelong love of learning for everyone. We believe that creating inspirational experiences will foster 

independence and build self-belief allowing learners to constantly grow. This will provide our children with the foundations to make a 
valuable contribution to their community and prepare them for their future in the wider world.      
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                  2. Our Federation Culture: This Is How We Do It Here 
 

CULTURE = the shared set of norms, expectations, routines and values about who we are in the 
world 

VALUES = the convictions we hold to be true, our collective values 

EXPECTATIONS = the responsibility we share to demonstrate these norms and routines 

NORMS = the expected behaviour as a member of our school community  

ROUTINES = the actions we take to help us to embed the norms in our school community 

 
We believe children need to know why behaviours are expected. These norms will be explored with children as part of their yearly 
induction to new classes and through Relationships, Sex and Health Education (RSHE) and assemblies throughout the year. These 
norms are embedded into everyday routines and reinforced daily. 
 
The Federation also introduces the simple guiding expectations of:  

● RIGHT TIME  
● RIGHT PLACE  
● RIGHT CHOICE 

 
These expectations are reinforced by all staff across the Federation and form a common language for staff and pupils. The deeper 
meaning of the values, expectations and the norms which underpin them is explored through RSHE and assemblies throughout the 
year. The Federation will teach these norms and routines with commitment, focus and absolute consistency. 
 

● We recognise the role parents play in forming the social behaviours of their children and look to build upon this by teaching our 
behaviour curriculum. We recognise children need these behaviours to be a successful learner at school and to grow into an effective 
member of the community.  
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● Everyone signs up to our policy and we aim for 100% consistency across both schools.  At the Roselands-Stafford Federation our  
teachers act with one voice and one message: ‘This is how we do it here.’ 

 
● We set high expectations for behaviour at both Roselands Infants’ School and Stafford Junior School.  We recognise that behaviours 

used in the community may be different but when a child walks through our doors this is what they do here.   
 

● Our ethos to ‘Be the best that we can be’ is underpinned by our values of Respect, Responsibility and Resilience.  
 

Federation Values: 
 
We RESPECT ourselves, making the right choices for others in our school community and 
the environment around us 

 
We take RESPONSIBILITY for our own actions and follow the school norms 

 
We are RESILIENT, we have goals to achieve and we do not give up 

 
 
Our Federation Norms are our school rules, the expected behaviours of everyone in the school community.  Routines are the cogs at the 
centre of all practice in our school and help us to follow the Federation Norms.  We call these routines our Federation Routines and they 
are consistently modelled and followed across the schools.  The brain pattern receptors look for repetition and we know routines and relentless 
repetition make pupils feel safe, they set the rhythm for learning. 
 

Federation Expectations: 
Right time. Right place. Right choice. 
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3. The Behaviour Curriculum: building a culture where good behaviour is the norm 
 
All pupils are explicitly taught and practise our norms and routines to ensure they are embedded in each classroom.   We recognise our 
pupils are not all the same and have enormous differences in behavioural skills, habits and beliefs. ‘Behave’ means lots of things to different 
pupils. To help our pupils to succeed we need to TEACH behaviour through a very specifically taught behaviour curriculum.  
 

As a highly effective Federation, we proactively teach pupils how to behave well. 
 
Human beings are intensely social.  Pupils intuitively look for cues about social norms.  This means ensuring that pupils are flooded with 
signals about what ‘normal’ behaviour means in your class.  If they believe it is normal to behave a certain way, it is much more likely they 
will do it. 
 

2 Core Norms 

Learning Norms and Community Norms 

6 Learning Routines 6 Community Routines 

Engagement Routine (STAR) Lining Up Routine 

Classroom Routine Playground Routine  

Independent Learning Routine (4 Bs) Assembly Routine  

Tight Transition Routine  Fantastic Footsteps Routine 

Subject Transition Routine Eating lunch Routine 

Voice Levels Routine  Hygiene Routine 
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The intention of the behaviour curriculum is to: 
 
• Tell pupils explicitly what we expect 

• Train all staff to use ‘normative messages’ as everyday language 

• Demonstrate the behaviours expected as role models through clear routines  

• Correct/challenge incorrect norms and routines constantly 

• Repeat  

We teach behaviour using 4 key strategies: 
 

1. Formal Instruction 
The adults explicitly tell the children this is what is expected and it is clear and unambiguous.  The norms are displayed in the 
classroom, corridors, toilets and around the school environment.  The routines are formally taught using the scripts.  
 

2. Demonstration 
The adults demonstrate the norms - constantly, drawing attention and pointing to them explicitly. When a child demonstrates a norm 
then the adults point it out clearly.  Adults use carefully crafted scripts to support them with modelling to any pupil not consistently 
demonstrating the norms.   
 

3. Consequences 
When norms are demonstrated, we will celebrate these so pupils know they are doing well.  If the norm is not demonstrated, or its 
opposite is demonstrated, it is essential that this is clearly, overtly and explicitly challenged in some way.  It does not always mean a 
consequence - it can mean a quiet word, modelled through another pupil or sometimes by issuing a consequence.  

 

4. Always Insist 
When a norm is broken there must be a response.  Otherwise, the norm is not a norm and has become a maybe.   If a norm is not 
followed, we always go back and insist and try it again and again until it is followed.   This will be completed in a timely manner, 
appropriate to the child’s needs.  
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The behaviour curriculum is appropriate for the very large majority of pupils.   Reasonable adjustments will be made for pupils with additional 
needs.   Adults will refer to a Personalised Learning Plan for these pupils and adhere to this plan over the behaviour curriculum.  
 

Equality Impact Statement  
We will do all we can to ensure that this policy does not discriminate, directly or indirectly. We shall do this through regular monitoring and 
evaluation of our policies. On review we shall assess and consult relevant stakeholders on the likely impact of our policies on the promotion 
of race equality, equality for disabled persons, gender equality and community cohesion using an appropriate Equality Impact Assessment. 
This policy may be amended as a result of this assessment.  
 

Learning Norms Community Norms 
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4. Roles and Responsibilities 

 

Role of the Local Governing Board 
The Local Governing Body will establish in consultation with the Executive Headteacher, Head of School, staff and parents/carers the policy 
for the promotion of good behaviour and keep it under review. It will ensure that it is communicated to pupils and parents, is non-discriminatory 
and the expectations are clear. Governors will support Roselands & Stafford Federation in maintaining high standards of behaviour.  
 
The Local Governing Body, Executive Headteacher, Head of School and Staff will ensure there is no differential application of the policy on 
any grounds particularly ethnic or national origin, culture, religion, gender, disability or sexuality. They will also ensure that the concerns of 
pupils are listened to and appropriately addressed. 
 

Role of the Senior Leadership Team 
The Head of School and the wider Senior Leaders will be responsible for the implementation and day-to-day management of the policy and 
procedures.  They will provide support and professional development to ensure staff are clear on the expectations and have the skills to 
implement the policy consistently and effectively.  
 

Role of Parents and Carers 
Parents and Carers will take responsibility for the behaviour of their child both inside and outside the school. They will be encouraged to work 
in partnership with Roselands and Stafford Federation in maintaining high standards of behaviour and will have the opportunity to raise with 
the school any issues arising from the operation of the policy.  
 

Role of pupils 
Pupils will be expected to take responsibility for their own behaviour and will be made fully aware of the school policy, procedures and 
expectations. Pupils also have a responsibility to ensure that any incidents of disruption, bullying and any form of harassment are reported.  
Pupils will be supported to take responsibility for their own behaviour and appropriate scaffolding and intervention will take place to enable 
them to be successful.  
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Role of Staff 
Staff (including teachers, support staff and student teachers) will be responsible for ensuring that the policy and procedures are followed 
consistently and fairly applied. Mutual support amongst all staff in the implementation of the policy is essential so that a high-quality learning 
environment is created in which children develop self-discipline and personal responsibility. 
 
Staff will use the following behaviour checklist to ensure that all support is in place  
Remember to: 
● demonstrate your value of each child through teacher/pupil interactions and responses. 
● stay calm. 
● notice and use lots of positive praise and celebrate the behaviour you want to see more of; use the classroom incentives and maximise 
possible parental engagement. 
● use parallel praise (praise children doing the right thing more than criticising those who are doing the wrong thing). 
● prominently display the school’s ‘Motto, Values, Right Time, Right Choice, Right Place & Learning and Community Norms in the 
classroom. 
● use ‘the school routines and scripts’ to support behaviour management. 
● award, celebrate, track and display merit points for each session (each child should earn 15 merits per week). 
● greet pupils from the playground after playtimes (at class/year group entrances) and insist on norms and routines when entering the school. 
● walk pupils to the appropriate school exit at play / home time and insist on norms and routines when walking through the school. 
● tackle all undesirable behaviour, including low level disruptions, by clarifying what specifically to expect to see and check they have 
understood the importance’ 
● be visible around the school and on the playground and engage with the children. 
● consistently apply school policy sanctions. 
● display a visual timetable and ensure it is updated daily / interactively used. 
● ensure all resources are stimulating and prepared in advance. 
● ensure clear scaffolding is in place in all lessons:  

➔ scaffolding with resources e.g. writing frames, visuals, concrete equipment. 
➔ scaffolding by tasks matched to pupil ability. 
➔ scaffolding by learning style. 
➔ scaffolding by adult support. 
➔ scaffolding by task planners, checklists and additional time  
➔ scaffolding by level of questioning 

5. Incentives and sanctions overview 
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Praise and incentives will be used to motivate pupils much more frequently than sanctions. This builds a culture of achievement and 
success and enables our pupils to ‘be the best they can be’. 
 

Incentives  
The school operates a system of rewards based on behaviour and achievement. The system is two tiers with an incentive-based certificate 
system to recognise individual, positive behaviour and achievement in weekly assemblies and a class reward system that is cumulative over 
time.  
 
Incentives are summarised in the table below: 
 

Classroom Level Child Level Whole School Level 

Verbal praise from the class teacher  
 

 

Merits 3 per day for demonstrating our 
Learning Norms  

 

 

Celebration Assembly 
 

 

Celebration stickers  
 

 

Aluminium Merit Award for achieving 
merits TBC 

 

Executive Headteacher Postcard Home  
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Sharing with peers  Copper Merit Award for achieving merits 
TBC 

Celebration of merit awards  

Weekly attendance shoutout 
 

 

Bronze Award for achieving 50 merits 

 

Weekly newsletter celebration 
 

  

Weekly curriculum themed celebrations 
 

  

Silver Award for achieving 100 merits 

 

Website celebration of school life.  
 

 

Class Teacher phone calls home 
 
 

Gold Award for achieving 200 merits 

 

Golden phone call home (Stafford) 

 

Reading raffle 
 

Platinum Award for achieving 250 merits 

 

Golden Book (Roselands) 
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Behaviour Categories 
 

Behaviour Categories 

 
Green Behaviours 

+1 
MERIT AWARDED 

 
Following: 

Learning Norms 
Community Norms 

C1  
Red Behaviours  

1 DEMERIT 
AWARDED 

 
Not following: 

Learning Norms 
Community Norms 

C2 

Red Behaviours  
1 DEMERIT 
AWARDED 

 
Persistently not 

following: 
Learning Norms 

Community Norms 

C3 
Red Behaviours  

1 DEMERIT 
AWARDED 

 
Continuing to 

demonstrate C2 
behaviours with no 

improvement 

C4 
Red Behaviours  

1 DEMERIT 
AWARDED 

 
Continuing to 

demonstrate C3 
behaviours with no 

improvement. 
 

C5 

Immediate Red 
Behaviour  
1 DEMERIT 
AWARDED 

 
Deliberate high level 
physical violence to 

people or the 
environment 

P1- P4 

 
Bullying type behaviours:  

 
This is our pastoral log for 
both aggressor and target.  

 
It may also require a 
C1,C2,C3,C4 or C5 

sanction 

Bullying Behaviour                                                                                                                                             

We recognise bullying is repeated hurtful behaviour which makes other people feel uncomfortable or threatened whether this is intended 
or not. It can be difficult to defend against this type of behaviour. ‘Bullying is behaviour by an individual or group, repeated over time, that 
intentionally hurts another individual or group either physically or emotionally.  

Bullying can take many forms (for instance, cyber- bullying, via text messages or the internet, and is often motivated by prejudice. It might 
be motivated by actual differences between children, or perceived differences.’ DFE March 2014 As part of our behaviour curriculum 
we track those identified bullying behaviours and will investigate all allegations of bullying.  
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Type of Bullying Behaviours 

Physical:P1 
hitting, punching, finger jabbing, inappropriate touching, pinching, jostling, breaking or 
taking property 

Indirect:P3 
Rumours or stories, exclusion from a group, shunning, invading privacy, graffiti 
designed to embarrass, withholding friendship or affection, coercion 

Verbal:P2 
name calling, put downs, threats, teasing, ridiculing, belittling, name calling, 
excessive criticism, sarcasm 

Cyber-bullying:P4 
Sending nasty phone calls, text messages or emails/chat rooms 

 

 

Types of Cyber Bullying Behaviours: P4 

Flaming: online fights through emails, 

instant messages or chat rooms where 
angry or rude comments are made 

Denigration: 
putting mean online messages through 
email, instant messaging, chat rooms or 

websites to make fun of someone 

Exclusion: 
intentionally leaving someone out of a 

group such as instant messaging, friend 
sites, or other online group activities 

Outing: 
Sharing secrets about someone including 

private information, pictures, videos 

Trickery: tricking someone into 

revealing personal information and 
sharing it with others 

Impersonation: pretending to be 

someone else when sending or posting 
mean or false messages online 

Harassment: 
repeatedly sending malicious messages 

to someone online 

Cyber stalking: continuously 

harassing and denigration including 
threats of physical harm 

 

Where behaviour is regarded as identity-based bullying, discriminatory or prejudicial rage 

Homophobic Disability/SEND related Racist Faith Derogatory language used  
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Managing Racist Incidents  
No incident that is, or appears to be racially motivated, should go unchallenged and every member of staff has a responsibility for responding 
to the situation. Staff should make explicit that any racist behaviour is unacceptable and contravenes the school’s policy, culture and ethos. 
All racist incidents must be logged on Pupil Asset by the Senior Leader managing the accusation. Parents of both the aggressor and target 
should be informed of a racist incident by 4pm that same day.  
 
Sanctions  
There is a clear set of escalating sanctions for poor behaviour. This is based upon a card system both in class and on the playground. These 
range from minutes of playtime lost, to lunchtime detentions to isolation from the class group.  
 
The system allows for the following:  

● A consistent approach that can be used by all staff  
● Least intrusive approaches are used to manage behaviour  
● Teaching of specific behaviours and routines.  

 
The use of sanctions should be characterised by certain features: 

● It must be clear why the sanction is being applied  
● It must be made clear what changes in behaviour are required to turn behaviour around.  
● There should be a clear distinction between minor and major offences.  

 
 

It is the behaviour rather than the pupil that is sanctioned.  

 
 
All red card incidents must be logged on Pupil Asset by the appropriate adult.  Parents will be informed of a red card having been awarded 
via a letter emailed home. This will support parents with talking to their children about the expectations in the classroom and acknowledging 
that tomorrow is a fresh start.  
 
The senior leadership team will monitor incident reports on a regular basis and use this information to support  
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Sanctions & Strategies for Unacceptable Behaviour 
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Roselands Infant School Traffic Light System  Stafford Junior School Card System  

Green Traffic Light           Green card   

Verbal reminder from 
teacher  

 Verbal reminder from 
teacher 

 

Verbal reminder from 
teacher 

 

 Stop n Think card  

Amber Traffic Light  Warning Card  

 Red Traffic Light  Red Card 
 

 

 


